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OUR VISION 
We are a UNITED learning community and we are committed to attaining EXCEPTIONAL levels of 

achievement. We are RESPONSIBLE for our own learning, actions and behaviour and we are 

RESPECTFUL of ourselves and towards other people. 

OUR MISSION 
To nurture a learning community that is UNITED in its endeavours to be EXCEPTIONAL, 

RESPONSIBLE and RESPECTFUL. 

 

Moriac Primary School is committed to educational innovation and excellence. We challenge all students 

and staff to strive for personal excellence, providing the curriculum, instruction, assessment, support and 

time needed to meet high academic standards. We encourage each other to think creatively and 

independently and develop leadership skills. All aspects of our school are focused towards personal and 

organisational success through the accommodation of individual learning styles, so that all have the 

opportunity and the passion to travel the path of life-long learning. 

OUR PHILOSOPHY 
Moriac has a philosophy of nurturing a proactive, inclusive and stimulating environment where all members 

of the school community are valued, are treated with dignity and respect according to the strengths they 

bring and where each person receives support according to their individual need.” 

OUR PRACTICE 
Moriac has adopted a Restorative Practices approach to behaviour management. Restorative Practice is 

based on the philosophy of Restorative Justice. This is a framework which is underpinned by shared values 

and beliefs. The focus is on belonging to a learning community, building and repairing relationships and 

respectfully and urgently righting wrongs when they occur.  

The school’s restorative practices encourage those who do the wrong thing to others to shift their thinking 

through education, accountability and meaningful change. The wrongdoer is required to right the wrong, fix 

broken relationships and take responsibility for their own behaviour, with support from the school and 

parents/carers. 

The school will provide support for the wrongdoing student’s social needs just as it would for a student’s 

academic needs. For example, if a student cannot read, school provides remedial reading. If a student cannot 

throw a ball, school provides Fundamental Motor Skills programs. If a student cannot socialise 

appropriately, school will support better decision-making.   

Through the use of Restorative Practices, the school puts into practice important values and emphasises 

rights and responsibilities, positive relationships, productivity and cooperation while at the same time 

meeting individual needs within the community. School will support students in taking ownership of their 

behaviour management. 

Note: Continued refusal to change behaviour by a student will result in a more punitive responses being 

implemented by the school. 
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ATTENDANCE 
The Education Act 1958 requires that children of school age (six-fifteen years) resident in Victoria are 

required to be in full-time attendance at a government or registered non-government school unless they are 

receiving approved home tuition, correspondence education, or have been granted an exemption by the 

Regional Director. Education is a sequential process.  Absences often mean students miss important stages in 

the development of topics, causing them to find ‘catching up’ difficult. Absenteeism contributes significantly 

to student achievement at school. 

 

Moriac Primary School recognises that full attendance is a key to engagement and maximises every 

student’s ability to learn, contextualise their learning and enhances the teachers’ ability to teach effectively.   

The school encourages punctual, regular attendance of all students at school. Parents are reminded about the 

importance of being at school on time and the detrimental effects extended holidays and out of school 

appointments play in their child’s education. This is done in a variety of ways, as described in the Moriac 

Operations Manual - Attendance Policy. 

SCHOOL PROGRAMS TO SUPPORT WELLBEING 
At Moriac Primary School we believe that a team approach to behavioural support is necessary to achieve 

the best possible learning and behavioural outcomes for students. A team approach would include the 

involvement of school administrators, staff, students, parents and members of the wider community and 

personnel from outside agencies. All approaches to these agencies should be made through the Principal or 

Assistant Principal to ensure the required protocols are followed.  

 

Our school provides a wide range of support mechanisms which can be used to ensure our school is a happy 

and safe environment. These include the following: 

 

 Implementation of a whole school Restorative Practices approach to behaviour management which 

form the foundation of the school’s Student Engagement Policy and behavioural expectations 

 Excursions/Incursions that support our programs and encourage student engagement 

 School Camps  

 Extra-curricular playtime activities such as Junior Choir, Glee Club, Chess Club, Big Ideas 

 'Friendship Shop' run by senior students as required 

 Drug Education 

 Life Be In It Van visits 

 Buddies program 

 Brain Food 

 Puberty program for 5/6 students 

 It’s Cool to Be a Girl – pre puberty program for Year 4 girls 

 Junior School Council  

 Network Support Staff – School Support Services para professionals 

 School Captains regularly meeting with Principal 

 House Captains 

 Implementation of effective transition programs (Kinder to Prep, Year 6 to 7) 

 Transition program within the school supporting students moving from the one year level to the next 

 Development of strong links/transition programs with the feeder Secondary Colleges – Science days 

 Moriac Performing Arts Certificate 

 Performing Arts whole-school activities (5/6 Production, whole school Christmas Concert, Year 3/4 

Movies-making and viewing at Cinemas) 

 Out of School Hours Care Program 

 CyberSafety/Esmart School 

 Sun Smart School 
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PREVENTATIVE AND EARLY INTERVENTION MEASURES 
The implementation of preventative and early intervention measures are part of the schools staged response to creating 

a positive school culture and managing challenging behaviours in students. Examples of these techniques are outlined 

below: 

 

Stage 1: Prevention and Early Intervention  

 

Suggested 

Strategies 

 

School Actions 

Recognise 

appropriate 

behaviour 

 

 Find out what the student is good at 

 Provide opportunities for each student to demonstrate their strengths 

 Arrange celebration assemblies 

 Send out a special report to parents 

 Make positive notes in the diary 

 Highlight positive events in school’s newsletters 

 Provide leadership opportunities 

 Fund scholarships 

 Give positive feedback 

 Give the student the right to represent the school 

 Conduct awards nights/Graduation 

 Promote positive behaviour to be consistently used both in and outside the classroom 

 At the beginning of each year, teachers and students will review  

 The Behavioural Relationship’s Triangle 

  Behavioural – Re-entry agreement for classroom behaviour 

 Happy and safe Playgrounds Prize Raffle 

Establish 

consistent 

school wide 

processes to 

identify 

students at risk 

of 

disengagement 

from learning 

 

 Liaise with kindergartens, primary schools and feeder schools when implementing 

Transition Programs 

 Introduce whole school approach - Restorative Practices 

 Seek student referrals to the Assistant Principal 

 Engage Student Services Support personal  

 Document issues on SENTRAL behaviour log 

 Use the Student Attitude to School Survey to inform planning 

 Consult the ‘Transfer of Student Information’ details provided by previous school 

 Set behaviour goals for specific students 

Establish 

consistent 

school-wide 

processes and 

programs for 

early 

intervention 

 

 Ensure that students undertake effective transition programs  

 Consult Principal and AP 

 Review and utilize referrals to the Student Support Services Officers 

 Conduct testing and determine funding levels for Programs for Students with a Disability 

(PSD) 

 Conduct Functional /Diagnostic Assessments 

 Utilise programs offered by, and make appropriate referrals to, Community Support 

Agencies 
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Stage 2: Targeted Individual Response  

Where direct intervention is needed as a targeted response for individual students, the following strategies will be 

considered: 

 

Suggested 

Strategies 

School Actions 

Establish an 

understanding 

of the life 

circumstances 

of the 

child/young 

person 

 Review previous school/year level files 

 Ask parent at Parent Teacher Interviews 

 Have teachers develop a positive relationship with all students and parents, one based on 

mutual respect 

 Talk  to the student and refer them to the shared expectations 

 Discuss appropriate behaviours in the classroom 

 Contact parents 

Establish data 

collection 

strategies 

 Continually refer to school roll/detention records to determine patterns 

 Consult SENTRAL behaviour log 

Establish a 

Student 

Support Group 

 Introduce a Student Support Group (SSG) once direct intervention is being considered 

 Determine SSG meeting frequency on a needs basis 

 Develop and follow comprehensive plans 

 Ensure that all relevant staff have plans communicated to them 

 Modify teaching/learning practices based on an individual learning needs 

Develop a plan 

for 

improvement 

based on data, 

and review 

regularly 

 Use individual goal setting procedures 

 Develop a Professional Learning Team based on the Attitudes to School Survey, Parent 

Opinion Survey, Staff Opinion Survey, SENTRAL and  Attendance Data 

Explicitly 

teach and/or 

build 

replacement 

behaviours 

 Overtly teach Interpersonal Skills Curriculum  

 Modify curriculum according to the data gained through the testing process 

 Frame inappropriate behaviour as a skill to be learnt and teach it explicitly 

Determine 

strategies for 

monitoring & 

measurement 

of student 

progress 

 Effective use of a triangulated assessment schedule 

 Review NAPLAN data 

 Review past assessments conducted by the current or previous schools and SSSO staff 

 SENTRAL 

Establish 

inclusive and 

consistent 

classroom 

strategies 

 Schools establish and implement a Values Program 

 Have teachers teach to a student’s strength 

 Ask the student to undertake tasks designed to better equip him/her to behave positively in 

the future 

 Make changes to the student’s learning program to better equip him/her to behave 

positively 

 Have teachers reflect on their own practices as part of their professional practice 

 Establish a Friendship Shop 

 Where funding is possible, Employ Education Support Officers 

Establish out 

of class 

support 

strategies 

 Engage SSSO staff 

 Inform Principal,  Assistant Principal 

 Provide cooling off space 

 Provide flexible options for play times 

 Conduct small group programs  

 Student behaviour in the playground will be monitored and recorded on SENTRAL by the 

Yard Duty teacher. 

Seek external 

advice and 

consultation 

 Seek and use the advice of the Student Support Services Offices staff (SSSO) 

 Refer to Child and Adolescent Mental Health Services (CAMHS) 
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 Undertake whole school professional development which relates to issues being managed 

 Contact Community Service Organisations for individual support  

 Contact Regional Office staff for advice 

 Consult Principal, who may utilise Mandatory Reporting to DHS 

Establish 

consistent 

short term 

approaches to 

managing 

more 

challenging 

behaviours 

 Withdraw a student from an activity or class for a short time to complete ‘Re entry 

Agreement’ 

 Time out of playground 

 Refer to the Education Mobile Unit (EMU) 

 Give detention for serious and/or continual misconduct after parents/carers have received 

notification. 

 Suspension & Expulsion: For serious disciplinary measures follow DEECD Engaging 

Schools are Effective Schools: Student Engagement Policy Guidelines  developed in 

response to  Ministerial Order No.184 

Refer students 

to alternative 

settings 

 Adult Community and Further Education options – Diversitat, Barwon Youth, CREATE 

 St Helen’s Special School 

 St. Augustine’s Special School 

 Gordon Institute of Technical and Further Education 

 Handbrake Turn 

 

WHEN THE SCHOOL MANAGES STUDENT BEHAVIOUR  
The school will implement appropriate management measures for continued poor behaviour choices. 

The following procedures will be consistently implemented by staff. 

 

In class    
If a student makes poor behaviour choices on a single day: 

 

First time -Warning and reminder of expectations, using Restorative Practices principles and 

Relationships Triangle as reference points. 

 

Second time  -Sent to another class for 20 minutes, during which time the student completes a ‘re-entry  

agreement’ that requires them to reflect on their behaviour and consider alternatives.  

Prep students will not be removed to another grade. However, on 2
nd

 warning, they will be 

sent to a designated area in their classroom (eg. time out area, think-time chair). 

 

Third time - Sent to Principal’s or Assistant Principal’s office for remainder of session/day. Teacher 

notifies parents (diary, phone, etc). On 3
rd

 time, Prep students should also be sent to office to 

discuss alternative responses. This could occur at recess when the teacher should accompany 

the Prep student. 

 

In the yard,  

If a student makes poor behaviour choices on a single day: 

 

First time -Warning and reminder of expectations, using Restorative Practices principles and  

Relationships Triangle as reference points. 

 

Second time - -5 minute walk with Yard Duty teacher to identify and discuss appropriate, exhibited 

behaviour by other students. This is a learning exercise. 

 

Third time -  Sent to Principal’s or Assistant Principal’s office for remainder of session/day. Teacher 

notifies parents (diary, phone, etc). On 3
rd

 time, Prep students should also be sent to office to 

discuss alternative responses. This could occur at recess when the teacher should accompany 

the Prep student. 
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Significant or repeated misbehaviour by students will result in a conference between victim and offender, 

facilitated by Principal or Assistant Principal (AP). In this conference, victim tells offender of impact of 

behaviour, how they felt and also tells the offender how they want to be treated. Offender is also asked to 

explain behaviour. Principal or AP offers to assist offender to change behaviour. The end result of the 

conference is an agreement about future behaviour and consequences to offender if it happens again 

(Principal /AP victim and offender input into this).   

 

Parents may not be notified at the earlier steps as it is the offender who must manage their own behaviour at 

school, not parents or staff.   

Parents will be notified if: 

-student is removed from class,  

-written agreements break down; 

-a student continues to reach the first warning step over a number of days; or  

-a serious incident occurs. 

 

Serious incidents require parents to attend meetings at school to discuss how the child can modify behaviour 

with parent and school support. More serious consequences are available for consideration by the school 

including exclusion. 

RECORDING STUDENT INCIDENTS 
 

The school maintains whole-school documentation via the school’s SENTRAL Intranet site. Staff log 

incidents by type, location, students involved and action taken. This log is reviewed periodically by the 

Principal and AP. If a student is logged several times, a notification is sent to the Principal for follow up. 

This becomes a valuable tool in identifying students who may be struggling socially. 
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RESTORATIVE PRACTICES IN ACTION 
Guidelines 

By developing shared responsibility and clear and achievable expectations for individual behaviour 

management between students, teachers and parents/carers, more effective and satisfying learning, teaching 

and playing can take place without disruption. 

 

This will be achieved by adopting a code of behaviour which fosters:   

 the development of self-discipline and self-esteem; 

 the principles of fairness and honesty; 

 respect for the rights of others; 

 positive emotional and social development. 

 

The school will recognize and encourage acceptable behaviour using a ‘Restorative Practices Approach’ 

where the victim feels empowered to use the strategy  “Stop it, I don’t like I when you….. because it makes 

me feel ….” 

 

Young children and those moving into early adolescence need structure and support to manage and develop 

communication and problem solving skills.  At these ‘transitional’ ages, it is important that these young 

people are exposed to positive and healthy values and beliefs about social justice, fairness and individual 

and collective responsibility.  These young people can be deeply affected by unresolved conflict often 

caused by inappropriate modelling of ‘relational’ behaviour and mixed messages about fairness and 

accountability from adults.  It is vital we are more conscious and meaningful about our communication and 

actions in in the home and at school. 

 

Working with young people when normal conflict and wrongdoing occurs is an ideal time to instil valuable 

lessons about morals, values, beliefs, civics and citizenship and personal responsibility.  Children need 

exposure to these cognitive, emotional and social lessons that we sometimes refer to as the hidden 

curriculum. These ‘teaching moments’ should not be lost to the world of discipline and behaviour 

management. 

 

What do we know about Early Years Children? 

 They are usually egocentric 

 They may not be able to develop rationale/reasoning skills until about age 12 

 They can move on very quickly or very slowly from conflict and arguments with peers 

 Intellectual capacity to problem solve is still being developed and consolidated 

 Age seven is often when female social cliques may develop, more quickly than male. 

 Up to age eight, children are more likely to listen to adults - peers then become highly influential 

 Up to age eight, many children do not think about or consider how their behaviour affects others, but 

we can get them started 

 

Some key concepts behind the script 

The use of a controlled ‘script’ when discussing behaviours with students is important so that students and 

teachers learn the protocols behind managing behaviour. 

Teachers should remember: 

 The ‘rigour’ of the script must be maintained.  The structure is all about having an agenda that is 

about taking responsibility and repair. Closed questions taking the form of leading statements suit 

Early Years Children 

 Early Years Children require a lot of telling/teaching (‘teaching moments’) to instil most important 

civics, values and morals into our young children 

 Keep these ‘teaching moments’ short and concise, do not rephrase or try to deliver the ‘message’ in 

several ways 

 Model and practice using the script. It is developmental and organic - it needs time and practice 



 10 

 

APPENDIX 1 – MORIAC’S RESTORATIVE SCRIPT  
 

SCRIPT: TEACHER AND OFFENDING STUDENT ONLY 

 

Middle Years Script (typically years Three to Six)  Intention of the script 

 

 What were you thinking about when you…?   Background and Thinking 

 What have you thought about since?    Reflection 

 Who has been affected by what you did, In what ways? Empathy 

 How can you fix things/make things better?   Resources and repair 

 How can people at school help?    Support and resources 

 What should happen if you do this again? 

 Can we put this behind us?     Forgiveness 

 

Early Years Script (typically years Prep, One & Two)  Intention of the script 

 

 I have noticed that….      Background and Thinking 

 Would it be better if you stopped doing that and started… Reflection 

 Why/why not? 

 What happened when you did that?     

 Did you do a good thing or a bad thing? 

 

 Did you make ….. sad/angry?    Empathy 

 Did you hurt/upset anyone else? 

 Did someone feel sad or upset?  

 How will you fix things?     Resources and repair 

 Will saying sorry help? How? What does sorry do? 

 

 How can I/the School help?     Support and resources 

 

 It is good that you have thought about how your behaviour Forgiveness 

has affected . .  . .  

 Can we put this behind us?      

 

SCRIPT: TEACHER, VICTIMS AND OFFENDERS  

 

Script Ground Rules 

 

 One person speaks at a time. Use a ‘talking stick’. 

 Do we all want to fix this problem? 

 Let’s sit in a circle so we can see and hear everybody. 

 Adult should write an agreement at the end, read it back  

and everyone should sign it. 

 

To the offenders       Intention of the script 

 

 Tell us what happened?     Background 

 I saw you do…      Admitting the act 

 Did you do or say the right thing or the wrong thing? 

 Did you…?       Owning the act 
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 Who did you do it to?      Identifying the victim 

 Did you make …..sad/angry/upset?    Empathy 

 Did you hurt/upset anyone else?    

 How can we tell?   

 What do their tears mean?  

 How would you feel?    

 

 

To the victim: 

 

 Tell us what happened?     Background 

 How did it make you feel when….?    Exploring the harm 

 How do you feel now? 

 Do you want things made better/fixed up? 

 Who needs to fix things with you? 

 

To the offenders: 

 

 Would you like to make things better?   Repair and Resources 

 What can you say or do to make things better? 

 If we said sorry would that fix things?   

 How can saying sorry make things better? 

 What does sorry do? 

 How can you say sorry? 

 How will we know you mean it? 

 Did you mean to hurt …? 

 Did you mean to do the wrong thing? 

 You need to apologise now. 

 

To the victims and offenders: 

 

 Does that make things better?     Agreement 

 Can we move on, game over? 

 (To victim)What should happen if ..… does this again? 

 (To offender) What should happen if you do this again? 

 OK. Now you have had your say, I think this is what should happen if this occurs again (include V & 

O input) 

 Do you agree with this future consequence? 

 How did you feel then?  How do you feel now? 

 Let’s write and sign our agreement. 

 
 

CLASSROOM CIRCLES 

 

These are a tool for establishing some classroom norms, rectifying a classroom issue, solving classroom 

problems collectively. This practice is also a useful tool for reviewing a unit of work or a school week to 

receive student feedback into what worked/what didn’t work and for the teachers to provide similar 

feedback to the cohort of students. It can be a short format when discussing weekly activities but may be a 

more lengthy timeframe (subject to children’s attention spans) if some issues of classroom climate need to 

be solved. 
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Possible format 

 

1. Welcome & Introductions: establishing a welcoming, safe, respectful space  

-Cultivate the larger purpose and spirit of the circle by offering reflections on why the group has gathered: 

frame the gathering in a positive, constructive way 

-Outline Circle Guidelines (may be written on a flip chart). Explain that the ‘talking stick’ is to be held 

before speaking. Students have the right to pass. 

-Other guidelines may include: 

• we will weigh our words before speaking;  

• we will listen carefully to each other;  

• we will focus on the topic at hand;  

• we will respect one another’s time and space;  

• we will be attentive to ourselves and notice the feelings of others;  

• we will remember that we are all learners and teacher. 

 

2. Opening & Orientation: laying the foundation for restorative dialogue  

-Outline how the Circle works (around the group, one speaker at a time, on the question framed by the 

teacher). 

-Discuss roles, responsibilities confidentiality (what is shared in circle, stays in circle, unless otherwise 

agreed upon) 

 -Share an opening that focuses their thoughts on the topic 

-Ask if there are any questions before you proceed 

 

3. Narratives/Storytelling: describing experiences, concerns, and interests 

-Initiate the first round of conversation by asking a question or offering an invitation that encourages 

participants to speak about their experiences, both the facts and the feelings, for example  

“I invite each of you to share with the circle what happened, what your experience was, how you felt about  

it, how it affects you now.”  

-Begin the round by passing the talking piece to the person next to you, typically to your left and then move 

around the circle from there.  

-When the talking piece returns to you, or the first round is completed, acknowledge and honour what you 

have heard and feelings that have been expressed. Continue this practice after every subsequent round, 

adding a summary of content as needed. 

 

4. Exploring Options & Creating Agreements: responding to the needs of the situation, repairing the 

harm, working towards resolution and healing through consensus-building 

-Pass the talking piece around, inviting circle participants to share their ideas and feelings about moving 

forward. e.g. “How would you like to respond to what you have heard? What ideas do you have for helping 

our class, and all of us, move forward? How can the harm be repaired?” 

-Track ideas and concerns on your own paper, or use a flip chart or board, so that everyone can see. Keep in  

mind that stepping outside the circle to use a flip chart may break the flow of the conversation, and 

compromise the space you have cultivated. You might invite another staff member to do the flip chart 

recording. 

-When the talking piece returns to you, acknowledge and summarize what you have heard, both ideas and  

feelings, seeking to draw out the underlying needs, interests, and concerns, as well as any common ground 

that has emerged.  

-In order to build consensus, continue sending the talking piece around to clarify group thoughts or 

questions.  

-Note any mutual agreements that emerge, and invite the circle to reflect on them: are they realistic and  

achievable, specific and measurable  

-Discuss the possibility of a follow-up circle, in order to:  

 a) get an update on the progress that has been made regarding agreements,  

 b) address any further concerns,  

 c) celebrate what has been achieved,  
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 d) bring closure.  

-Record agreements on paper, and invite participants to sign the agreement. Keep a copy visible in the 

classroom. 

 

5. Closing: honouring the dialogue, the participation, the efforts put forth 

-Acknowledge and express appreciation for the efforts and accomplishments of the circle, including any  

expressions of support and caring.  

-Invite participants to share any final thoughts, feelings, questions, sending the talking piece around one 

final time:  “Is there anything else you would like to say?” 

 

6. Follow Up  

-Oversee the completion of agreements. 

-Convene follow-up circles as agreed upon or needed. 
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LEARN  WELL 
 

In the Yellow Corner  
we always do our best, we are 

ready for work, we never give up, 
we plan our time, we ask for help, 

we use technology to help us learn, 
we always listen to teachers. 

BE  KIND 
 

In the Orange Corner  
we treat people how we want to be 

treated (including when using 
technology), we respect others, we 
take turns, we get along with others, 
we put our hands up, we let people 

learn, we help each other. 
 

APPENDIX 2 - MORIAC’S BEHAVIOUR & RELATIONSHIPS TRIANGLE DISPLAYED IN CLASSROOMS 
 

 

 

 

 

 

 

 

 

 

  

 

 
 

 

 

BE  SAFE 
 

In the Red Corner 
we play in the right areas, we use technology 
properly, we play safe games, we don’t play 
fight, we only leave the school with adults we 

know, we just walk in walking zones, we tell an 
adult if we see or feel like somethings wrong. 
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APPENDIX 3 – STAGES POSTER DISPLAYED IN CLASSROOMS 

 
WHAT  HAPPENS  WHEN MY BEHAVIOUR AFFECTS OTHERS? 

                  

 

 

 

 

 
 

 
 

 

 

 

 
 

 

 

 

 
 

 

 

 
 

 

 

1. Warning 
Stage 

 
Re-think 

 

3. Withdrawal to office 
Removed from class for rest of 

session/day  
 
 

 

2. Withdrawal stage 
Rethink in another grade for 20 

minutes and complete 
‘Re-entry Agreement’ 

Continues to happen? 
 

Formal conference with 
Teacher, Principal, Assistant 

Principal, Parents. 
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APPENDIX 4 - RE-ENTRY AGREEMENT YEARS ONE TO SIX 

 

 
 

 

Student’s Name: ___________________________________________________________ 

 

Year Level:  __________   Date: _____________________  

 

I have been removed from my class for 10 minutes because I 

 

 

 

 

 

 
 

What could I have done instead? 

 

 

 

 

 

 

 

If I am allowed to re-enter my classroom I will  

 

 

 

 

 

 

 

I am a good person but my behaviour today was not acceptable. If I do not follow our rules 

(Learn Well, Be Kind, Be Safe) my parents will meet with the Teacher, the Assistant 

Principal, the Principal and I to discuss my behaviour. 

 

Signed: ___________________________________ 

         (Student) 

Signed: ___________________________________ 

         (Teacher) 
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Be kind       

Be safe 

Learn well 

APPENDIX 5 - PREP AGREEMENT 

 
 

 

 

 

 
 

 

 

 
 

 
 

 
 

Circle the rule you have broken 

 

Your name:   _____________________________________ 

 

Teacher’s name:  _____________________________________ 

 

Date:      ______________________ 

 

 
 

 

 

 


